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tigation and information, but 
also the experience of mak-
ing friends with British peers, 
which greatly helped them to 
expand their horizons, deepen 
their understanding of differ-
ent ways of life culturally and 
historically, and appreciate and 
respect foreign cultures. In the 
meantime, the Mandarin pen 
friend letters enhance their 
awareness of national identity.

As to the benefits for the 
teachers involved in the proj-
ects, they have extensively 
undertaken cross-curricular 
activities, as participation in 
the collaborative projects has 
shifted their focus beyond their 
own subject to other subjects, 
including arts, science, geogra-
phy.  

As a result, our teachers have 
made great improvements in 
their professional development. 

Getting involved with interna-
tional collaboration has also 
provided an inspiration for the 
problem solving. They reflected 
upon their way of teaching, 
combined successful experienc-
es in carrying out the projects 
with their expertise, and took 
action to implement changes 
in their pedagogy, promoting 
learners-oriented learning pro-
cess instead of the traditional 
teacher-centered mode. 

The on-going collaborations 
have definitely been of great 
benefit.

By Jiang Jing, Teacher at Ling 
Ling School, Shanghai China

The on-going joint projects be-
tween Bay House and Ling Ling 
High school benefit both our 
students and teachers.

Our students have expressed 
their enthusiasm for the proj-
ects and have gained a deeper 
understanding of British society 
and culture. The projects have 
helped to cultivate their abil-
ity to learn independently and 
stimulate their creativity and 
imagination. Above all, they 
have learnt to communicate 
and work with each other ef-
fectively within a team. 

What they gained through the 
interaction with Bay House 
was not only first-hand inves-

“The on-going collabora-
tions have definitely been 
of great benefit.” 
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IN AN EXCLUSIVE  ARTICLE,  KENRICK BENNETT IN PROVIDES 
AN ENVIRONMENTAL ANALYSIS OF HOW WE SAFEGUARD OUR 
CHILDREN. 

Any caring society, the importance of child safety cannot be overemphasised, 

because the future well-being of a nation, its growth and development, depends on 

the health and well-being of its children and how they are nurtured and developed; 

children need to be regarded as valuable national resources. According to Maslow 

(1959), once physiological needs are met, one’s attention turns to safety and security 

in order to be free from the threat of physical and emotional harm. Such needs 

The issue of school safety is a 

major concern at all levels of govern-

ment in Jamaica from local to national. 

School boards have regular meetings 

with teachers and parents to listen to 

their concerns and suggest feasible 

solutions. There is also the call from 

the private sector in Jamaica for more 

attention to be given to the protection 

of our children. The Ministry of Educa-

tion and law enforcers are taking steps 

to improve school safety as the nation 

realizes the importance of safe guard-

ing its most precious resources-children. 

The Ministry of Education has instituted 

the safe schools programme in schools 

and continues to work closely with the 

Ministry of National Security to curtail 

crime and violence in schools across 

the nation. Principals are told to report 

any form incident involving children to 

the local police. Local law enforcement 

agencies, the Jamaica Constabulary Force 

(JCF) and the Jamaica Defence Force (JDF) 

have been asked to play an increasingly 

prominent role in ensuring school safety. 

Youth violence, gangs, and drugs are 

important issues not only for local policy 

makers, but for school administrators, 

parents, and students as well. In addi-

tion, some schools have metal detectors 

and school resource officers (dean of 

discipline etc), who are specially trained 

to deal with the issue of violence among 

students and staff.

Although all these steps have been 

taken, there are still some gaps that 

unscrupulous perpetrators use to prey 

on the nation’s children. A report in the 

Jamaica Observer on September 8, 2013 

KEEPING 
OUR 
CHILDREN 
SAFE: AN 
ANALYSIS

AN ANALYSIS OF HOW WE SAFEGUARD OUR CHILDREN

might be fulfilled by living or working in a safe area. In this paper, I will look at the 

importance of safeguarding our children. I will also give a reflection of a study tour I 

participated in, in July 2013 in the United Kingdom.          

A safe learning environment is essential for students of all ages, colour, class and 

creed. Without it they are unable to focus effectively on learning the skills needed 

for a thriving education and a successful future. School safety is important to protect 

all students and school personnel from violence be they assaults, victimization, 

theft, classroom disorder, robbery or sexual attacks. Some of the students in Jamaica 

are focused on what we commonly call ‘donmanship’. They form gangs, become 

defiant and show signs disrespectful to teachers, other adults and peers. They get 

into fights over simple things, sometime killing or wounding each other. Increasingly, 

children are involved as perpetrators of criminal activities and increasingly in conflict 

with the law.



KEEPING CHILDREN SAFE  
THE ISSUE OF SCHOOL SAFETY IS A MAJOR CONCERN AT ALL LEVELS
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“EVERY 

STAKEHOLDER 

IN THE 

EDUCATION 

SERVICE 

PLAYS A PART 

IN KEEPING 

CHILDREN SAFE”

by Minister of Youth and Culture, Hon-

ourable Lisa Hanna, stated that between 

January 1, 2013 and August 23, 2013, 

a total number of 1418 children were 

reported missing in Jamaica. Of that 

amount 1,297 returned. Some were sexu-

ally, physically and emotionally abused. 

Nine of those children (six males and 

three females) were found dead.  

According to United Nations Children’s 

Fund (UNICEF), in 2010, 6,330 cases of 

physical, sexual and emotional abuse 

of boys and girls were reported to the 

Office of the Children’s Registry (OCR). 

In the first seven months of 2011, the 

OCR received 4,592 reports.  This is quite 

alarming for a country of 10,991 square 

km in size and a population of 2,889,187 

people. However agencies such as the 

Child Development Agency (CDA) and the 

Office of the Children’s Advocate (OCA) 

along with the local law enforcement 

agencies and the Ministry of Education 

continue to put measures in place such 

as including the duty of all schools to 

monitor truants and out of school chil-

dren and ensure their reintegration into 

the formal school system in the review 

of Education Act and Regulations. 

In July 2013, I had the opportunity to 

visit some schools in England on a Study 

Tour. These schools give the highest pri-

ority to safeguarding children. According 

to Mr. Ian Potter, Headteacher, Bay House 

and Sixth Form School, the School is 

committed to safeguarding children and 

promoting the welfare of children and 

young people and expects all staff and 

volunteers to share this commitment. It 

is ensured that all our recruitment and 

selection practices reflect this commit-

ment, and all successful candidates have 

a Criminal Records Bureau check along 

with other relevant employment checks.

 He further stated that when a child 

enters the school’s site, they are fully 

under his jurisdiction until they leave in 

the afternoon.  This allowed children to 

develop a level of trust and respect for 

staff members, volunteers and visitors. 

Like Jamaica, the schools in Eng-

land take register of all students that 

enter and leave the school site. This is 

to ensure children are accounted for 

when they are in the school’s care. In 

England, parents are held responsible 

for their children’s education and the 

development of their children. This is a 

much debated point in Jamaica. There 

is no law currently to hold parents ac-

countable for neglecting their children’s 

development. Each school visited whilst 

on the Study Tour had a dedicated 

personnel and or security mechanism 

in place. Some of the school sites were 

fully enclosed and security cameras 

installed.  At break or lunch time, teach-

ers are assigned the task of supervis-

ing the children at play. This method 

helps to reduce the number fights or 

other conflicts. All schools visited on the 

Study Tour have strict systems in place 

that help maintain discipline. Students’ 

academic and disciplinary progresses are 

tracked from the day of admission until 

the day they leave the school.  

A cathartic moment for me was the 

visit to St Francis de Sales Federated 

Catholic Infant and Junior School in 

Tottenham. The Headteacher, Dr James 

Lane, said that the school tried to pro-

vide everything pupils need for learning. 

Surprisingly, pupils also receive a free 

bag with erasers and pencils, complete 

with the school’s inscription. Students 

were fully equipped with the neces-

sary tools for learning. Mr Ian Potter, Dr. 

James Lane and the other head teachers 

from the schools visited, believe in the 

provision of safe and effective care that 

enables children to have optimum life 

chances and enter adulthood success-

fully.

Every stakeholder in the education 

service plays a part in keeping children 

and young people safe from harm and 

abuse. Creating a safe learning environ-

ment, identifying pupils who are suffer-

ing or at risk of harm and then taking 

appropriate action, are vital to ensuring 

children are safe at home and at school. 

Jamaican schools should have a child 

protection policy which includes proce-

dures to be followed if a teacher or other 

member of staff is accused of harming a 

child and to ensure the safety and well-

being of all young people in Jamaica is 

the of the highest priority.  



Hi my name is Rafa and I have been living in 

England for the first term of this year.

I have found Bay House School a really nice 

place with lots of kind people who have helped 

me a lot in everything I’ve needed.

The end has arrived and the experience has 

been amazing and I have learnt a lot of English.

I have really enjoyed the science lessons with 

Mrs Stares and the maths lessons with Miss But-

tery. In these classes it has always been good fun 

and I have learned a lot too.

I’m sure I will never forget how annoying it is 

eating with all the seagulls flying around us. I’m 

quite grateful to start having lunch again at home 

at the table with my brother but I’m sure in the 

end I will miss the seagulls and the water fights 

and all that kind of silly thing that made lunch 

times funnier.

I will also miss my Spanish lessons which have 

been quite helpful for everybody including me. I 

have found a good way to learn new vocabulary 

and a lot of things about the English culture.

I will never forget the four nights of Miss Sai-

gon. They have been some of the most amazing 

nights I have had and to see real theatre of this 

quality always helps one to learn more about the 

drama world and from here I would like to say 

thank to the drama and the music department.

See you soon. Rafa.

David Wilshire from the ‘host’ family reflects 

on the experience:

Like many families in Gosport, we have discov-

ered the pleasure of acting as hosts to overseas 

students. Usually they come for a month in sum-

mer but recently we became loco parentis to a 

15-year old Spanish boy, Rafa, while he studied at 

Bay House as a pupil for the autumn term. He’s 

been quite amazing! A great chef, he bakes the 

    VISITING AND HOSTING
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most delicious cookies and a huge pile of 

washing up is more than compensated for 

when a meal is prepared. 

The fun he generates is contagious, giving 

immense pleasure to us and wider family 

and friends. 

When I took him off to select a second 

hand bicycle to help explore the locality – 

instead of choosing a sensible mountain 

bike, he picked out a BMX. It wasn’t however 

a working BMX, simply a frame! So started a 

lengthy search for all the other parts required 

to make up and build a fully functioning 

bike, which he did. 

It’s also been a delight to realise just 

how much he has enjoyed being a part of 

Bay House. He readily acknowledges his 

enjoyment of lessons but it has been so 

much more than that. I am grateful for the 

welcome and warmth given by the staff and 

pupils, contributing to make his time in 

England very special. This morning he asked, 

“What do they mean when they call me ‘Riff 

Raff’?” Happily I was able to explain it was 

intended as an expression of endearment!

We’re genuinely sorry that he’s got other 

parents to return to.  A couple of days after 

the arrival of Rafa, came Yunyi, for her first 

visit to Europe from her home in China. The 

previous year, Changbao  had been with us. 

We soon found that Changbao was a highly 

respected teacher of English in China, and 

selected to join the languages department at 

Bay House for a school year, helping to raise 

awareness and interest in learning Manda-

rin. Changbao’s time with us was also an 

enriching experience as he introduced us to 

Chinese calligraphy and cuisine. For Yunyi, 

following on from Changbao in a similar role 

at the school, the question of whether to be 

her host was an altogether easy one. 

As experienced teachers in China, they 

are independent. A little help maybe is 

welcomed with adjusting to a strange culture 

and preparing for the vagaries of English 

weather; the latter seemingly requiring the 

most effort on their part. Hosting in this case 

is quite different. The reward as hosts can be 

measured in the many conversations which 

flow easily, ranging from politics and revolu-

tions to schooling and compulsive computer 

gaming. 

Having an additional member of the 

family is truly rewarding. Cultural exchange 

in the kitchen never tasted so good. The 

opportunity to share in family life is valued, 

and apart from home life, opportunities to 

travel away from home, either with us or 

independently around the UK, are eagerly 

sought. The next joint experience is to attend 

a premiership football match, for which we’re 

looking forward to Yunyi’s husband being 

with us as well.

    VISITING AND HOSTING

An international student and host family write about 
their recent experiences of an exchange. 

SPANISH STUDENT RAFA AND THE WILSHIRE FAMILY REFLECT ON A 
POSIT IVE EXPERIENCE FOR EVERYONE INVOLVED
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The school currently has links with five schools across the 

globe: Samson School, Mulanje, Malawi since 2007, Ling Ling 

school, Shanghai, China since 2008, Lycée Cormontaigne, Metz, 

France since 2008, Winfield High School, Kansas, USA since 2012 

and Campe Gymnasium, Holzminden, Germany since 2012. The 

school is constantly seeking new opportunities to link with other 

educational establishments around the world. 

A glance at the world stage only serves to remind us of the im-

portance of engendering respect for others and valuing different 

cultures and beliefs. Although this may, at times, push us beyond 

our comfort zone, an understanding and tolerance of other cul-

tures, helps us accept and live peacefully alongside people with 

other cultural backgrounds.

These principles underpin the rationale for international linking 

at Bay House. We aim to help our learners look outwards which 

enables them to have access to and enjoy having contact with 

pupils from other countries and learn more about the life experi-

ences of their peers from other countries through collaborative 

projects.

Since gaining the International School Award the school has 

gone from strength to strength in developing its links with 

schools around the world. Although these links differ in their 

longevity and depth, they all serve to broaden the horizons of our 

learners and fellow teaching colleagues. The journey to a better 

understanding of other cultures doesn’t stop at the age of sixteen 

or eighteen, but continues throughout our lives.

The on-going development of international links and projects 

will enable our pupils and students to increase their knowledge 

of global issues and be able to celebrate the diversity that exists 

both in the school and wider community. Furthermore this will 

contribute to their understanding of the complexities of the global 

society we live in and help them feel part of this.

In working with young people to make them Global citizens we 

are offering them a broader perspective to education than that 

“THE GREATEST 

OBSTACLE TO 

INTERNATIONAL 

UNDERSTANDING 

IS THE BARRIER 

OF LANGUAGE” 

(CHRISTOPHER 

DAWSON)
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BAY HOUSE SCHOOL HAS BEEN AN INTERNA-

TIONAL SCHOOL SINCE 2010. ON GAINING THE 

AWARD THE BRITISH COUNCIL DEEMED THE 

INTERNATIONAL WORK AND OUTREACH WORK IN 

THE SCHOOL TO BE OUTSTANDING.  IN ITS MOST 

RECENT OFSTED INSPECTION, THE VALUE OF THE 

COLLABORATION UNDERTAKEN WITH ITS PART-

NER SCHOOLS WAS RECOGNISED:  “THE SCHOOL 

IS ACTIVE IN PROMOTING COHESION WITHIN 

ITS OWN COMMUNITY, IN THE LOCAL AREA AND 

THROUGH INTERNATIONAL LINKS AS PART OF 

ITS STATUS AS AN INTERNATIONAL SCHOOL.” … 

“IN PARTICULAR, STUDENTS HAVE A GROWING 

INTEREST IN ETHICAL ISSUES SUCH AS THOSE 

RAISED THROUGH THE SCHOOL’S INTERNATIONAL 

STATUS.
BY
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“INTERNATIONAL 

LINKS WILL 

ENABLE OUR 

PUPILS TO...

CELEBRATE 

DIVERSITY”” 

which is received from native surroundings. We feel we have a respon-

sibility to each of our learners to realise this awareness and its benefits.  

An appreciation of other cultures, particularly those that challenge the 

comforts of our own, should reduce levels of prejudice and encourage 

greater global understanding. 

The population of Gosport is not very diverse, and so our young peo-

ple do not easily recognise the rewards and difficulties that come with a 

multicultural society. In working towards achieving its primary objective 

of educating the whole person and developing tomorrow’s adult citizens, 

the school has taken opportunities to enhance aspects of international 

understanding within its programmes of study, sought partnerships with 

a wide range of schools both nationally internationally and become a 

centre of excellence for international outreach as recognised this year 

through its gaining reaccreditation of the International School Award 

for a further three years and winning the IAA’s Award for International 

outreach.  

The breadth and scope of the internationally activities has bur-

geoned over the past five years. The school 

promotes the international dimension within our 

mainstream curriculum by seeking opportunities 

for departments to develop schemes of learning 

that promote this policy. As a result the pupils 

enjoy international cooking week, world music, 

architectural forms, a varied language acquisition, 

European Day of Languages, an Activities Week that 

bring them in to contact with outside speakers and 

event organisers such as Tai Chi and calligraphy or 

Samba drumming. There is a range of international 

trips, exchanges and with the link to Malawi; there 

is a long standing support for the charity Friends 

of Mulanjie Orphans (FOMO). The Chinese language 

assistants have been developing the teaching of 

Mandarin in other feeder schools in the local area 

and other European language assistants have cre-

ated projects with schools in France and Germany. 

The link with China has been going since 2008 

and has involved pupil visits, exchanges and cur-

riculum projects. The school has hosted visitors 

from Saudi Arabia, Jamaica, France, Germany China 

and Malawi in recent years and new projects are 

always being sought. 

There have been numerous on-going projects 

involving all year groups with Ling Ling school. 

In languages, students send penfriend letters; A 

geography project comparing the vastly contrast-

ing locations and facilities of inner-city Ling Ling 

School and the suburban and coastal location of 

Bay House has proved to be extremely rewarding 

for Year 7 pupils. In English Year 9 pupils have 

been sharing insights into their lives with their 

peers in China through the project “A day in the 

life of”. In Maths the project “In what ways are 

we the same and in what ways do we differ?” has 

been used as a tool to analyse data whilst sharing 

information between schools into such themes as 

how we travel to school for Year 8 pupils. These 

projects have been on-going since 2009, demon-

strating how vibrant a link this is. In addition this 

year in science Year 8s are comparing different 

eating habits with regard to snacks and the impact 

of the content of these on our health. Pupils and 

students from Bay House have been to China 

and colleagues from Ling Ling have visited 

our school. 

An extended version of Simon’s article is 

available on our website.
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< WAYS OF 

KNOWING >
If you enjoyed the positiv-

ism vs interpretivism ‘battle’ 
in this edition, then Moses and 
Knutsen’s book is sure to be an 
entertaining next-step.

FULLAN & 

HARGREAVES >
Both of these texts have been 

highly influential in changing 
teaching at schools across the 
country.  Original and timely - 
highly recommended.  

< CONFRONT 
MARGINALISATION 

IN EDUCATION >
Kyriaki Messiou’s text is a must-
read for anyone interested in 
social justice and inclusion in 
education.  

< CREATING 
LEARNING 
WITHOUT LIMITS >

A fascinating series of texts 
that explore approaches to teach-
ing and learning that are not 
reliant on ‘fixed’ ability.  Would 
doubtless interest those who are 
interested in the work of Carol 
Dweck.



Issue 02 BHERJ | 11

< QUALITATIVE 

RESEARCH >
For those of you looking to 

learn more about qualitative 
research methods, David Silver-
man’s book is an excellent place 
to start.  Comprehensive and ac-
cessible in equal measure.

< JOIN US ON 

TWITTER >
You must have the heard the 

hype by now?  Twitter might just 
be the most valuable CPD tool 
available to teachers in 2012.  
Follow us @bayhouselearns

< THE LEARNING 

POWERED 

SCHOOL >
The latest impressive offering 

from Claxton, Lucas, et. al. which 
features a case study of a certain 
Bay House School and Sixth Form!  

< EFFECTIVE 

TEACHING >
Daniel Mujis and David Reyn-

olds provide a comprehensive 
overview of the latest research 
on teaching and learning.  



 

THE 
FULBRIGHT 
EXCHANGE
REFLECTIONS ON A YEAR IN ENGLAND

By JJ Marifoti,  a Teacher at Southwestern College, 
Winfield, Kansas, USA

During the 2012 – 2013 school year, I had the opportunity 
to take part in The Fulbright Exchange.  This program al-
lows teachers from all over the United States to exchange 
places for a year with a teacher from one of five coun-
tries – the United Kingdom, the Czech Republic, France, 
Mexico and Switzerland.  The two teachers essentially 
switched lives for a year - living in each other’s houses, 
teaching in each other’s schools and spending time with 
each other’s family and friends.  

I was lucky enough to switch places with Ms. Saville 
from Bay House School and Sixth Form.  I came from Win-
field Kansas in the Midwestern United States. Winfield is 
a small town of only just over twelve thousand people. 
It has only one High School that caters to around 600 
students ages 14 through 18.  In the United States educa-
tion system students are grouped in different schools 
based on ages in a dissimilar way to the British system.  
Winfield also has its own college (4 year university) 
called Southwestern College that has approximately 1000 
students from all over the US. The job that I was leaving 
for a year was as a Language Arts teacher (English), The-
ater teacher, Drama Club sponsor, and the Director of the 
school play. Ms. Saville came to Winfield and took over 
those responsibilities while I headed to Gosport, England 

to take up her duties there as a Key Stage 3 and Key Stage 4 
Drama teacher.

Before either of us headed to our new home away from 
home, we met with all of the other teachers involved in the 
Fulbright Teacher Exchange in Washington DC for a week 
long seminar to prepare us for the upcoming year.  Ms. Sav-
ille and I had some time to discuss our respective schools 
and share any information we felt would make our exchange 
partner’s life a little easier. We also attended seminars on 
everything from life in our new country to the effects of cul-
ture shock.  Then we exchanged keys, hopped on a plane, 
and headed to the other side of the world for a year.
At Bay House School and Sixth Form I taught Drama to Year 
7, 8, and 9 students as well as a class of Lower Sixth stu-
dents.  I also spent my time as a Second Adult, as the Year 
7 Drama Club sponsor, and as the Assistant Director on the 
Key Stage 3 musical ‘Bugsy Malone.’ During the year I had 
the great pleasure of getting to know the British education 
system with its many differences from the system in which 
I had been brought up.  I particularly enjoyed the require-
ment for all students to take Drama through Key Stage 
3 which is only an elective (or optional) course at most 
American schools.  The skills students learn in Drama class 
– teamwork, imagination, creativity, and discipline –are traits 
that will help all people in any walk of life so the require-
ment to complete a Drama class makes sense.  I took part 
in committees and trainings along with all the teachers at 
Bay House School and Sixth Form and was even able to give 
a presentation on the Fulbright Teacher Exchange during a 
Staff Briefing.  

During the year I had many challenges – everything from 
getting used to a new style of grading to understanding a 
different type of discipline to comprehending my students 
when they spoke very quickly in an accent that was not 
quite my own – but they were quickly outweighed by the 
benefits I reaped from the experience.  I returned from my 
exchange with a better understanding of myself, a renewed 
confidence in myself as a teacher, as well as a better ap-
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other teachers in my field. This collaboration resulted in 
new ideas, new understanding, and new plans for my 
classes in America.  I was lucky enough that my Depart-
ment Heads at Bay House, Jerry Essex and Sara Shipley, 
both gave me plenty of guidance as to the schemes of 
work that were normally followed and encouraged me 
to include ideas of my own. This gave me tremendous 
freedom to explore the schemes of work usually taught 
while adding my own spin on the information.  I particu-
larly enjoyed the segments on Native Americans and the 
Oregon Trail as due to my own background I was really 
able to bring these to life for my students.  I was also 
able to borrow those schemes of work for my own classes 
back in the US.  Normally my students have focused very 
little on physical theater or non-naturalistic theater, two 
types of theater that are more fully explored at Bay House 
School. These two topics are going to be added into my 
own classes this year in the hopes that my students will 
have a more well-rounded understanding of all types of 
theater.  During my year at Bay House I was also exposed 
to new plays that I hadn’t read before and new scripts that 
I hadn’t heard, these resources are also now being used in 
my classes in the US.  

Personally this experience was entirely life changing.  I 
was able in my year abroad to travel more than I had ever 
done in a single year. I went on an archeological dig near 
Stonehenge, I went on a Haunted Halloween tour in Bath, I 
toured the Roman Baths and visited the Jane Austen Cen-
tre, I traveled to the Isle of Wight and explored, I went to 
the British Museum and saw the FA Cup Final in Wembley, 
and did so many other wonderful things it’s sometimes 
hard to remember them all.  Beyond that I made fabu-
lous friends, from my department at Bay House and the 
entire staff, and was able to get involved in things I had 
not had time for in my sometimes over hectic life in the 
United States, like the Community Choir and Staff Band. 

preciation for both my host country and my home.  And 
even though I was mainly teaching during my year in 
England I still had the chance to travel as see many 
lovely parts of the United Kingdom – Belfast, Edinburgh, 
Wales, the Lake District, Bath, London - and many won-
derful historical monuments and treasures – Stonehenge, 
the Magna Carta, Covent Gardens and so many others.  
The experience of traveling alone was hugely beneficial 
to my understanding of the United Kingdom and my 
appreciation for its history and culture as well as my 
confidence as an independent traveler. I was also able, 
during my weeklong visit to DC, to not only meet people 
from the different exchange countries but to have in 
depth conversations about what cultural differences exist 
between our nations.  

Of course I knew such differences existed but having a 
guided discussion led by a professor helped us to un-
derstand that even between cultures which seem similar 
there are always intrinsic differences.  
Professionally the challenges of learning a new system 
and working with new students also had a great impact.  
In Winfield I work as a single person department and the 
chance to work in the Drama department at Bay House 
School afforded me the opportunity to collaborate with 
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Amazingly I even spoke more to my 
own family during my year abroad.  
Spread all over the US it is some-
times a struggle to stay in touch 
but the ocean between us somehow 
made the effort more important.  
Most importantly, my personal life 
was changed forever when I met 
and became engaged to a wonderful 
Englishman, something I had not ex-
pected and even considered eschew-
ing to avoid complications. 

This year in Gosport, England and 
at Bay House School and Sixth Form 
was something I will remember all of 
my life. I have journals and photos 
and cards from friends all over the 
world to remind me of the adven-
ture I took.  It was a difficult deci-
sion to leave my home and friends 
and school.  It was an intimidating 
thought that I would be half a world 
away from everything I knew and 
loved.  But there is no doubt in my 
mind that it was the right decision. 
Professionally, I gained experience, 
confidence, and inspiration. Person-
ally, I gained friends, loved ones, and 
even a new family, along with oodles 
and oodles of wonderful memories. 

I can never thank Bay House School 

and Sixth enough – for supporting 
the Fulbright Teacher Exchange, for 
welcoming me into their midst, and 
for helping me to experience the 
most significant year of my life.  
Unfortunately for anyone reading this 
and thinking about what a wonder-
ful opportunity, the Fulbright Teacher 
Exchange will be discontinued begin-
ning with the 2014-2015 academic 
year and no new applications are 
being accepted for this program. 

Funding issues from both the United 
States and its exchange partners has 
led to a discontinuation of a pro-
gram that has attempted from 1946 
to 2013 to spread understanding 
and cultural appreciation between 
different cultures and countries in 
our world today.  Luckily, there are 
many other programs that allowed 
teachers to exchange their lives for a 
year or for students to do the same.  
I encourage everyone who has the 
opportunity to travel, live, or work 
abroad to take that chance. No mat-
ter what the challenges, difficulties 
or hardship, the year I spent at Bay 
House was wonderful, life changing, 
and an important part of becoming 
who I want to be.  

Thank you again to everyone at Bay 
House School and Sixth Form for your 
encouragement and support.  
Jessie (JJ) Marafioti 
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Landing at Chileka International Airport, the students looked exhausted. 
It had been 22 hours since leaving school – the drive to London Heathrow, 
the 10 hour flight to Johannesburg, two hours wait, the 2 ½ hour flight to 
Chileka and now an impossibly long queue through passport control and the 
bureau de change before the 2 hour onward journey to Mulanje. 

Our weariness completely transformed, however, the moment we left 
the arrivals’ building. Stepping outside, Malawi simply hits you. It is busy, 
bustling and incredibly hot, but surrounding the airports’ exit, in immacu-

lately-pressed, batiked uniforms and 
England football shirts, are the FOMO 
choir, belting out fantastic African 
harmonies in Chichewa. The faces 
of our students said it all; they were 
completely taken aback, smiling 
away. Asking them later, many of 
them said that the airport greeting 
was their absolute highlight, because 
it came from nowhere and instantly 
reminded them why we had come.

The journey from Chileka airport 
to Kumwamba Centre, where the 
group stays in Mulanje, is equally 
inspiring. Leaving the large city of 
Blantyre behind, the route becomes 
increasingly rural as the road runs 
through mountains and huge tea 
plantations. Asking the students if 
this was what they expected Malawi 
to be like, their overriding response 
was that they didn’t expect it to be 
so green. They were also amazed 
when they saw Mount Mulanje, the 
3002 metre mountain that dominates 
the Mulanje skyline. It was then that 
I realised that we had talked about 
our reasons for travelling to Malawi 
and what we would be doing once 
we were there, but we had not really 
discussed the place itself. It was 
really interesting to hear the pupils’ 
conversations about it during the 
journey – a couple of them consid-
ered how this was the most ‘out of 
the way’ place they had ever been 
to and how everything is completely 
different from anywhere they had 
been before. I think that might be 
one reason why this trip feels just 
so meaningful; it is so completely 
off of the ‘beaten track’, it is about 
the local community, rather than 
for touristic gain and it places you 
right in the centre of a culture that is 

Reflections on Malawi by Sarah Lisby
An English Teacher at Bay House School

REFLECTIONS 
ON MALAWI
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completely different from your own.

Friends of Mulanje Orphans 
(FOMO) was established in 2000 by 
Mary Wordsworth to aid orphans 
in the Mulanje district of Malawi. 
From small beginnings, FOMO has 
grown and by the time Luke and I 
led this trip in July 2013, the charity 
was looking after over 5000 children, 
through a network of 13 centres, 
covering over 85 villages throughout 
the district. Our objective in lead-
ing this trip, was to bring students 
to see the work that the charity is 
doing, to visit as many of the centres 
as we could, to see FOMO’s work in 
action through its clinic, tailoring 
school and headquarters, to visit 
the charity’s new projects, such as 
the FOMO Secondary School, and to 
spend time with the children the 
charity supports, playing games, 
learning songs, practising English. It 
is an opportunity for our students to 
see firsthand the work of the charity 
that so much of Bay House School’s 
fundraising supports. It allows them 
to see where that money goes and 
what a difference it can make to the 
children supported by it.

Our twelve days in Mulanje were 
structured by morning visits to nurs-
eries, the charity’s headquarters and 

the district hospital and afternoons 
at the FOMO centres. At the nurseries 
and centres, our students led games, 
songs, participated in dances and 
took with them donations of clothing 
and toys for the centre staff to dis-
tribute later. It was through visiting 
the centres that Luke and I noticed 
the biggest changes in our students. 

At the beginning of the trip, the 
7 students were very quiet and shy, 
but, from day 1 had to step out of 
their comfort zones. It is Malawian 
tradition to perform ‘activities’ for 
guests, so at each centre we vis-
ited we were greeted by an array of 
African songs, dances and acrobat-
ics performed by the FOMO children, 
they, however, were expecting us to 
perform in return. The group did a 
fantastic job of leading the children 
through renditions of ‘Head, Shoul-
ders, Knees and Toes’, the colours of 
the rainbow and ‘Singing in the Rain’ 
and we saw increases in all of their 
confidences the more centres we 
visited. 

In the early days of the trip, the 
students would also wait for Luke or 
I to take the lead in arranging gifts 
from our stock of donations and run-
ning games once we were at the cen-

“IT IS MALAWIAN 

TRADITION TO 

PERFORM ACTIVITIES 

FOR GUESTS, SO 

WE WERE GREETED 

BY AN ARRAY  OF 

AFRICAN SONGS”

tres, but after a few days they were 
organising it all for themselves. That 
is another life skill that the students 
gain from a trip such as this – they 
have to be independent. The nature 
of the trip means that they have to 
take responsibility for themselves; 
for arranging games and activities, 
for their malaria tablets, for their 
donations, for laying the table and 
clearing away after meals and for do-
ing their own washing. 

As staff on the trip, we facilitated 
the itinerary and ensured everyone 
was safe, but it was fantastic to be 
able to take a step back and  watch 



the students grow in confidence and independence, talking to the FOMO 
guides and learning about the realities of Malawian culture for themselves. 

For the majority of the students, visiting FOMO becomes a life-changing 
experience. Two students, who were visiting the charity for the second 
time with this trip, said that seeing the work of FOMO and experiencing life 
in Mulanje had completely changed their plans for the future. They both 
said that, rather than looking at university courses for when they leave 
Bay House Sixth Form, they want to look at volunteering projects instead, 
either returning to Malawi if possible, or finding a similar charity elsewhere. 
Parents have also commented on the difference in their teenagers since 
coming home from the trip, finding them much more independent and sure 
of what they want to achieve in the future. One parent also commented that 
they had seen a positive change in her daughter’s outlook – she had seen 
a huge transformation in her not just taking things for granted, in terms of 
both material items, and the way she spoke and acted towards friends and 
family. It shows the significance of taking pupils to see the work of FOMO 
in Malawi, not only for allowing them to experience a different culture, but 
also for enabling them to see what a difference they can make, that donat-
ing money can pay for schooling, provide food and build water pumps, but 
that being there, meeting the children, talking to local volunteers and giving 
time is actually equally as important.

Alongside the FOMO centres, the group also visited Samson School, the 
school partnered with Bay House. On this trip, they went to Samson School 
twice, firstly to take part in a netball and football tournament and then 
again to observe and team teach lessons to the students. It is incredible to 
see the difference between Bay House and Samson. Whilst we take paper 
supplies, stationary, projectors and even desks for granted, at Samson, 
teachers teach a class of sometimes over 60 students, some on benches, 
some on chairs at desks, some just on the floor. One class when we were 
there were using the chapel for lessons as they weren’t enough classrooms. 
There is no electricity in the rooms, let alone projectors, so the staff teach 
on small blackboards using whatever chalk they have available. Yet the 
students are desperate to learn. It was observing lessons that I found most 
interesting, seeing how a subject could be taught through songs, speeches 
and actions and watching how students would take all the information in, 
even though they had no means of writing it down. AFL was embedded 
in lessons in the form of questioning, ‘no hands up’ answers and closely 
marked worked. Team teaching a lesson of biology, I realised that the teach-
ers there have to rely on the subject itself to intrigue the students, there 

can be no interactive clips, card-sorts 
or group work, as class sizes, space 
and resources make such activities 
difficult. It makes you realise how 
much of their school experience our 
students take for granted.

The students really enjoyed their 
teaching experiences at Samson 
School. Each pair devised a les-
son, on mathematics, geography or 
music, to teach to 3 classes during 
their day at Samson. Watching their 
lessons, again we saw how much 
confidence they had gained since 
being away. They would confidently 
choose students to answer ques-
tions, think of games on the spot, 
such as ‘Simon says’, to reinforce 
their teaching and refer questions 
back to one another if they weren’t 
sure, rather than relying on the class 
teachers. It was also brilliant to hear 
them learning Chichewa from the 
Samson students. They picked up 
small phrases that they shared and 
used at the next few centres we 
visited.

Towards the end of the trip, I was 
talking to our students at dinner 
about what had made the biggest 
impact on them during their time in 
Malawi. They unanimously replied 
that it was the sense of community 
that you feel when you are there. 
They gave instances from the fort-
night that had really touched them; 
watching grandmothers collect tiny 
children from nurseries as they no 
longer have their parents, seeing 
several families cooking together 
in the spaces between houses, the 
pride on the school students’ faces 
as they carried home their reports 
on the last day of term, the fact that 
everyone knows everyone and they 
seem to genuinely care about one 
another. In this way, for both Luke, 
myself and all the students, visiting 
FOMO and the Mulanje district was 
an incredibly humbling experience.
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For me, the benefits of leading a 
trip to visit FOMO far extends the ex-
periences you have on the trip. It is 
incredible to see the work the charity 
is doing and to meet the children 
and local volunteers at the FOMO 
centres. It is also brilliant to observe 
the difference that going on this trip 
makes to our students at Bay House, 
how much they grow in confidence 
and independence. The experiences 
we had there, however, have also 
had a really positive impact upon my 
own teaching. By setting up linked 
activities with Samson School, such 
as postcards and pen-pal style let-
ters, students who have not been to 
Malawi are given a real-life audi-
ence for their work. They have really 
enjoyed seeing pictures of the lives 
of young people there, reading the 
postcards they have sent to us, and 
responding in return. They have also 
been really enthusiastic to see and 
hear about FOMO and where their 
money from the charity days goes. 
It is a really valuable link through 
which students can learn about a 
completely different culture and the 
lives of people their own age in a 
country so far from their own. 

“IT IS INCREDIBLE TO 

SEE THE WORK THE 

CHARITY IS DOING 

AND TO MEET 

THE CHILDREN 

AND LOCAL 

VOLUNTEERS”
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The professional development of teachers and school leaders is an important factor in improving the overall quality 

and effectiveness of schools. Teachers and Principals who are well trained and who have exposure to different educa-

tional systems are in a position to draw on their experiences of other systems to improve outcomes for their classrooms, 

staffrooms and institutions as a whole.  Reflecting on our own experiences of organising and delivering a Study Tour, 

we also present the experiences of Jamaican public educators on a recent Study Tour to England. From their feedback, it 

is clear that this experiential approach to capacity building has gone some way in stimulating participants’ thinking as 

regards their practice and how this can be improved.

TEACHER CPD ACROSS 
BORDERS: REFLECTIONS 
ON A UK STUDY TOUR

This is a case study of the impact that educa-

tional research conferences can have. The narrative 

begins when a professional researcher based in Ja-

maica and a practitioner from England met for the 

first time in Cyprus at the Commonwealth Council 

for Educational Administration & Management’s 

(CCEAM) conference in November 2012. The scholar 

and the headteacher discussed the challenges 

within their respective systems and Dr Paul Miller 

explains how he is keen to provide his Jamaican 

practitioner students with opportunities to deepen 

their professional and critical learning in educa-

tional leadership. Having founded the Institute for 

Educational Administration & Leadership- Jamaica 

(IEAL-J) a month previous, Miller considers it an 

important part of his vision to improve leadership 

performance and preparation-for-school-leadership 

in Jamaica. Ian Potter describes a similar ambition 

respective contexts. This is exactly what both Miller 

and Potter were aspiring to achieve in the context 

of their nation and school respectively. They 

engaged in a programme of forming an interna-

tional community of learning (Wenger, 1998), which 

consisted of school leader practitioners who, in 

turn, would learn to recognise the value of creating 

a professional identity that included perceiving 

themselves as global leaders of education.

To achieve a reconceptualisation of one’s 

professional capital (Hargreaves and Fullan, 2012) 

demands an “intellectual ingenuity” (Fullan, 2004, 

p18) and should occur within “new levels of col-

lective commitment” (ibid).  This is a case study 

example of where shared ideas and commitment 

are simultaneously cultivated. Pheffer and Sutton 

(2000) make a similar point when they propose 

embedding “more of the process of acquiring 

new knowledge in the actual doing of these tasks 

and less in the formal training programmes that 

are frequently ineffective” (p 24). In the words of 

Fullan, “Nothing beats learning in context” (2004, 

p 16).  

In line with Miller’s description of his experi-

ences of what it was like to teach in schools in 

England (as was described to and shared with 

Study Tour participants multiple time before the ac-

tual Study Tour), Miller and Potter  specified certain 

activities and knowledge outcomes linked to the 

theory and practice of educational leadership, such 

as: leading and managing change, instructional 

leadership and educational policy, that were crucial 

to their understanding the practice of school lead-

ership in multiple settings in another country. In 

designing these intended outcomes and activities 

we adapted Grangeat and Gray’s (2007) four part 

typology of how teacher knowledge is organised 

and how this connects with the intended outcomes 

of the Study Tour: 

•	 Goal:	the	teachers’	purpose	that	is	held	

individually or collectively 

•	 Clue:	pieces	of	information	picked	out	

from the teaching situation, seen as relevant by 

teachers, and that will stimulate specific teaching 

practices 

•	 Reference	knowledge:	the	set	of	knowl-

edge that enable one situation to be matched to 

another in order to define and to justify an action 

•	 Repertoire	of	actions:	teaching	practices	

that had been triggered by the clue and was orien-

tated by the goal

In bringing the Jamaican school leaders to 

England to be exposed to, share with, learn about 

and learn from schools, school leaders, col-

leagues, pupils and researchers, Miller and Potter 

situated leadership preparation and development 

in a practical, experiential and de-contextualised 

paradigm. This de-contextualised notion, as pro-

posed by us, underscores the “shifting borderland 

narrative” proposed recently by Miller (2012, p.5) 

which recognises that global trends are driving 

policy makers and schools alike to reconceptualise 

and do education differently. This paper explores 

for his school where he wants to encourage an 

outward facing enrichment to the learning of the 

organisation. He believes that having an interna-

tional dimension to the thinking experience of his 

school will deepen its capacity for reflection and 

for improving practice. 

It is not surprising that within the context of 

the (CCEAM) conference, at which professional 

researchers and researching professionals are 

engaged in much discourse about how to improve 

education for young people in schools across the 

globe, that our two newly acquainted professionals 

hatched a plan that would realise the aspirations 

and ambitions for our global profession that are so 

often theorised, but are more problematic to bring 

to fruition. Miller and Potter decided they would 

create and facilitate an opportunity for a group of 

Jamaican public educators to learn together from a 

Study Tour to England. Fullan (2004, 2005) draws on 

Mintzberg’s (2004) idea that there is a need to de-

velop a ‘worldly mindset’ where one’s own mind-

set gets enlarged through other people’s worlds. 

Consequently, contexts get changed through school 

leaders immersing themselves and others in their 
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how the Study Tour has produced an experiential 

quality of learning that is qualitatively different 

from other types of learning experiences whilst si-

multaneous examining the impacts of participants 

and organisers.  

Profile of Jamaican education system 

Education in Jamaica is administered primarily 

by the Ministry of Education (MOE), through its 

head office and six regional offices. Formal educa-

tion is provided mainly by the government, solely 

or in partnerships with churches and trusts. Formal 

education also is provided by private schools. As 

stipulated in the 1980 Education Act (Government 

of Jamaica, 981), the education system consists of 

four levels: 

 

1. Early Childhood

2. Primary 

3. Secondary 

4. Tertiary  

The education system caters to circa 800,000 

students in public institutions at the early child-

hood, primary and secondary (MoE, 2012).  As 

set out in the Education Sector Plan: Vision 2030 

(Planning Institute of Jamaica, 2010), Jamaica’s 

education system is pursuing the following seven 

strategic objectives to: 

1. devise and support initiatives that are 

directed towards literacy for all, and in this way, 

extend personal opportunities and contribute to 

national development; 

2. secure teaching and learning opportuni-

ties that will optimize access, equity and relevance 

throughout the education system; 

3. support student achievement and im-

prove institutional performance in order to ensure 

that national targets are met;  

4. maximize opportunities within the 

Ministry’s purview that promote cultural develop-

ment, awareness and self-esteem for individuals, 

communities and the nation as a whole; 

5. devise and implement systems of 

accountability and performance management to 

improve performance and win public confidence 

and trust; 

6. optimize the effectiveness and ef-

ficiency of staff in all aspects of the service to 

ensure continuous improvement in performance; 

7. enhance student learning by increas-

ing the use of information and communication 

technology in preparation for life in the national 

and global communities. 

Funding for education is provided primarily by 

the Government of Jamaica through allocations 

from the National budget. In 2006, the Government 

began implementation of the recommendations of 

the 2004 National Education Task Force (Govern-

ment of Jamaica, 2004) as well as introducing a 

number of programmes and projects towards im-

proving quality, equity and access in the education 

system. These reforms are expected to improve 

Jamaica’s human capital and produce the skills 

necessary for Jamaican citizens to compete in the 

global economy. Among the recommendations of 

the Education Task Force were the establishment of 

Regional Education Authorities and the Restructur-

ing of the Ministry of Education. 

Literature/ Theory 

Schools serve the needs of the present and the 

future and have a crucial role to play in the lives 

and learning of their pupils for both ‘now’ and the 

future (Barth, 1988). That said, professional devel-

opment of teachers, in recent years, has tended 

to encourage schools to adopt and participate in 

activities which have promoted reflection, peer 

support and collaboration underpinned by coaching 

and mentoring and networking (Earley and Porritt, 

2010). Fortunately, the era has passed when it was 

assumed that a person with a university degree or 

teaching diploma was equipped for lifelong service 

as a teacher (Everard and Morris, 1985). 

Why do teachers need to learn? 

Teachers need to keep up to date with their 

area of expertise and with recent research about 

pedagogy. They have to keep up to date with 

legislative changes that affect their work such as 

curricular changes, assessment, inspection and 

appraisals. Learning needs to be continuous in 

order to enable teachers to improve classroom 

practice, contribute to whole school issues, take on 

new roles and responsibilities, manage change and 

acquire new skills. Barth (1990, p.49) suggests that:

Nothing within a school has more impact on 

students in terms of skills’ development, self confi-

dence or classroom behaviour than the personal 

and professional development of teachers.  

Likewise, Joyce and Showers (1998) argue 

that learning for teachers can have a significant 

impact on pupil achievement. But learning in the 

intelligent school is more than keeping up to date 

because you have to, or obtaining qualifications 

because you must. It involves acknowledging, that 

effective teaching is not a fixed set of skills and 

knowledge but is constantly evolving and adapting 

to the needs of different of pupils. It is a continu-

ous process, not an event. Support for teachers’ 

own learning and development is a key charac-

teristic of the intelligent school, which applies to 

individuals, groups of teachers or departmental 

teams and to the whole school as an institution. 

Individual teachers need to be involved in whole 

school learning initiatives and be provided with 

opportunities to fulfil their own personal and 

professional learning needs. 

How can teachers learn? 

Learning can take place ‘on the job’, individu-

ally and in groups. It can take place outside the 

school such as in other schools, in professional 

development in higher education institutions. It 

can be a one-off narrowly focused experience; for 

example, learning how to teach a particular lesson 

better. Miller (2013) identified a number of devel-

opment approaches and techniques used by school 

leaders, including internal skills programmes, 

external seminars and conferences and external as-

signments, placements and secondments.  

Learning on the job

On the job learning is one of the more cost ef-

fective, though least exploited means of delivering 

Continuing Professional Development (CPD) activi-

ties to teachers. Opportunities for teachers to learn 

on the job may include: 

•	 Reflecting	on	what	happened	in	lessons

•	 Asking	the	pupils	their	opinion	of	the	

lesson

•	 Pupil	tracking	

•	 Inviting	a	colleague	to	observe	a	lesson

•	 Observing	a	colleague’s	lesson	

•	 Giving/receiving	coaching	from	a	col-

league 

•	 Job	shadowing	a	colleague	

•	 Team	teaching	

•	 Discussion	with	other	professionals;	for	

example, psychologists, education social workers

•	 Discussion	with	parents	

Staff, team, department and pastoral year 

group meetings can be used for learning as well as 

administration. From her research on school level 

CPD, Myers reported: 

Each half term department meetings are set 

aside to discuss teaching and learning. One such 

discussion around the concern that some students 

did not contribute to whole-class oral, resulted in 

a policy of naming students to answer questions 
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rather than relying on vociferous volunteers (My-

ers, 1996, p6). 

The amount that teachers can learn from each 

other is often underestimated. Good practice exists 

in most schools. Teachers need to be immersed 

into a process of lifelong learning in order to gain 

and renew the skills needed for their profession 

(Gassner, 2002) and in order to remain effective 

and relevant.  

Teacher action research  

Teacher action research can be an invaluable 

method of learning on the job. It involves address-

ing an issue in a systematic way. The research 

issue chosen is one that is identified as in need of 

attention. Action research can be an individual ac-

tivity. For example, a teacher may want to discover 

the differences between male and female contribu-

tions in her lessons. Pursuing action research can 

be rewarding and can help teachers understand 

and solve many issues in their practice. Indeed, 

a teacher must have the same basic skills as any 

good worker; possessing a profound knowledge of 

his/her subject area and having the skills to teach 

students successfully. Since a teacher’s knowledge 

and skills depend on his/her continuous learning 

and development, he/she should deal with current 

research and be aware of general social changes.

Learning outside the school 

Learning that takes place outside the school 

should be seen as complementary to those that 

take place inside. Many schools use INSET days as 

opportunities to arrange and deliver joint sessions 

with colleagues from other schools. This can be 

cost effective and has the advantage of facilitating 

and encourage cross-fertilisation of ideas without 

raiding a schools’ budget (MacGilchrist et al, 1997). 

There are times however when it might be worth 

financing visits to other schools to observe the 

practice of other teachers. On a schools improve-

ment project, one teacher observed: 

Where possible we travelled together and the 

ensuing conversations on the forward and return 

journeys provided opportunities to discuss educa-

tional issues in general and what we had seen in 

particular. Without exception, host schools were 

generous- both in their time and in the sharing 

of ideas.....We found the visits one of the most 

beneficial forms of teacher development. Several 

initiatives were adopted and much of our practice 

adapted from things we’d observed (Myers, 1996, 

p53). 

As well as visiting other schools in a country, 

teachers can visit schools in a completely new 

country. There are many academic, more social 

and experiential positives to be derived from such 

visits. In addition to learning about new cultures, 

cross border CPD visits can make people reflect on 

their own approach and practices and removes the 

lid that can confine enthusiastic educators.  

Of his visit abroad to other schools, Adam 

Lopez surmised: 

Being able to see how other countries approach 

teaching is absolutely fascinating. It allowed me 

to step outside of the box and see that there are 

many perfectly valid approaches to educating, 

not just one linear, prescriptive method. By going 

abroad and observing other teachers in their own 

environment you develop not just professionally 

but also as a person (Lopez, 2012). 

Teachers’ visiting other countries to observe 

and/or participate in their education system pro-

vides opportunities for teachers to experience and 

exchange ideas and knowledge about pedagogy 

while living in other cultural contexts. 

Methods 

The Study Tour was operationalised using a 

Comprehensive Inclusion Model. All 16 Members 

of the Year One Masters in Educational Leader-

ship programme at the University of Technology, 

Jamaica (UTech) who are simultaneously members 

of the Institute of Educational Administration & 

Leadership – Jamaica (IEAL-J) were encouraged 

to participate in the tour. Three members cited 

various reasons why they couldn’t participate in-

cluding finances, personal and family reasons and 

school based commitments. 13 members applied 

for the non-immigrant United Kingdom visa letters 

supported by letters from Bay House School (host 

institution), the IEAL-J and UTech.  12 members 

received their non-immigrant UK visas and one 

did not. 11 members who received their visas par-

ticipated in the tour and one did not, citing other 

financial commitments. There were two males and 

nine females. Four work in secondary schools, four 

in primary schools (including one Principal), two 

in pupil referral units (including one Principal) and 

one in college which prepares teachers. 

A £5000 International Development Grant was 

shared equally between Members. All Members 

received a small grant of between £100 and £150 

from the IEAL-J raised from various fundraising 

initiatives. UTech contributed approximately £1200 

of which £600 was a scholarship for one partici-

pant, chosen by other Members. Bay House School 

contributed £1364 in direct costs towards accom-

modation and absorbed petrol costs for local travel 

within Hampshire and its environs.  Members paid 

for their transportation and subsistence. 

Outcomes of Study Tour 

Personal Learning

All participants from Jamaica taking part in the 

study tour wrote up a feedback sheet reflecting on 

what they had learnt. The data was collected anon-

ymously and provides evidence that both personal 

and professional learning took place, although 

some reflections clearly bridge both dimensions, 

such as the comment: “it has helped me to widen 

the scope of my thinking” (Delegate D). Another 

wrote: “It has also helped me to not take only the 

negative and dwell on them but to look for the 

positive in people” (Delegate F). A further reflec-

tion stated: “It was an excellent experience for me. 

I did not know I would grasped so many things in 

such a short period of time” (Delegate B). 

To claim that this experience was ‘life-changing’ 

for the participants speak to the profound influ-

ence participation in such a Study Tour has on a 

good number, if not all the delegates.  Jamaican 

culture is not known for its hyperbole or superla-

tives when ‘judging’ things and so when the 

participants fed back confidentially using very 

positive language, it is a significant indicator of the 

impact the Study Tour had for them. For example, 

one wrote: “The experience was quite an ‘eye 

opener’ for me. I feel motivated and energized to 

implement some of the ideas gathered from the 

various schools” (Delegate H). This notion of the 

experience re-focussing previously held mind-sets 

and dispositions is captured in the following com-

ment about what will be different as a result of the 

Tour: “I will take a more serious approach to my 

work. I tend to be a bit laid back and want others 

to do things” (Delegate D). 

There was also recognition of how the whole 

experience impacted on the ‘development’ of 

the participants, not just the visit to the schools, 

but “the whole British experience” (Delegate A). 

In addition, there is clearly a theme about how 

‘academically’ they have grown with an increase in 

desire to be more scholarly. “I am even more moti-

vated to read more widely in the area”, wrote Del-

egate C. This aspect of participation being a route 

to personal, professional and academic growth was 

a definite aspiration in setting up this project. Im-

mersing these school leaders into an international 

context deepen the level of experience for them 

with evidential profound consequences for them: 

“The variety of experiences and richness and the 
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quality of the organization of the programme have 

left an indelible mark on me. Perhaps, most funda-

mentally is the discourse around leadership as well 

as the teaching and learning process” (Delegate E).

Professional learning

Feedback from delegates about their profes-

sional growth is plentiful. They have thought deep-

ly about their own practice and the depth of their 

reflections has been enhanced by them observing 

and experiencing practice in a different context to 

their own. They have found that being in another 

environment helped to cast a starker light on their 

own. “Being in the various school and noting the 

use of many charts, signs and symbols to enhance 

learning has caused me to really reflect on how I 

can make my classroom more of a learning envi-

ronment for my students” (Delegate C). Delegate 

D reflected on how being in a different cultural 

deal with individuals not on a wholesale  basis” 

(Delegate A). 

Another expressed their learning about them-

selves professionally with the following reconcep-

tualisation of leadership: “It has taught me that 

leadership is not about telling, it is about acting/

showing. It’s not about being puffed up but about 

being humble” (Delegate F). There is consider-

able profundity in this reflection and seemingly 

has led the participant to challenge either their 

own approach to leadership, or the culture of 

leadership within their own context, or possible 

both. The questioning of a hierarchical norm within 

leadership is a definite finding within the data, 

which may have implications for education within 

the Jamaican culture. There was evidence of a 

desire to move towards something different; as 

one delegate pledged to do: “Modify my approach 

to leadership – a distributed approach.” And to: 

“Expand my knowledge base of leadership – this 

has been the fact which has resonated most with 

me” (Delegate E).

Implications of learning for professional identity 

and professional capital

It is right and proper that the voice of the 

learner is given prominence in this article, because 

it conveys powerfully the pertinent outcomes of 

the Study Tour. The evidence is clear that the learn-

ing of the individuals was profound, rich and deep. 

There is also find evidence of the impact more 

broadly of the funds and energy spent facilitating 

this personal and professional learning experience. 

In doing so, we return to the delegates’ voice. It is 

evident that there will be capital taken back into 

the Jamaican system.

“This experience has motivated me to work 

harder and also to realize that everyone can 

achieve. This also has boosted my confidence to 

share with staff and head teacher the way forward 

for further development” (Delegate H).

“This has been an extraordinary learning ex-

perience for me. I have been exposed to valuable 

best practices and have benefited from remarkable 

networking opportunities…this programme was 

effectively organised to facilitate a myriad of activi-

ties concerning school leadership and management 

at different levels” (Delegate J).

The consequence of their experience was 

significant too for Bay House School and its journey 

of continual improvement, the Jamaican partici-

pants gave feedback to the School on what they 

had observed which has informed the School’s 

self-evaluation processes and impacted on both 

individuals and systems at the School. It is beyond 

the scope of this article to provide further detail 

about this, but it is important to highlight the 

reciprocal nature of the learning. 

The implications of the Study Tour for the 

identity of those professionals who participated 

and the consequential increase in capital for the 

Jamaican system are considered critically in the 

conclusion. And so before doing so, two voices 

are given further exposure, because of how they 

communicate so loudly the impact of outcomes 

from the Study Tour and the motivation it has 

engendered.

“This experience has definitely helped in 

moulding my career as an educational leader. I 

am extremely happy for the experience and wish 

that all aspiring and present educational leaders 

from Jamaica could be afforded this experience. 

I am more motivated to perfect my practice and 

continue my educational leadership career so that 

I can improve the lives of my students” (Delegate 

G).

“I will be a better leader not only professionally 

but personally. My school and Jamaican education 

will be better” (Delegate B).

Do you want to read the conclusion’s 

of Paul and Ian’s piece?  The full, extended 

version of this article is published in our 

electronic edition.  Visit us online at:

http://www.bayhouse.hants.sch.uk 
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context had enabled a difference to be illuminated 

for him/her: “The difference is in my approach to 

my lessons. I will approach it is a more serious 

way. Planning with more activities and technology. 

Dealing with disciplinary issues as they arrive and 

being more assertive.”

Learning about leadership was a key theme in 

the feedback for participants on the Study Tour. 

There is evidence of reflective practitioners who 

will change their own practice as a result of what 

they learnt whilst in England. For example one 

wrote: (1) “My leadership strategies/methods will 

change. (2)There is a lot more that I will do in 

terms of monitoring of my students’ progress”. 

(Delegate G). This participant was categorical about 

the transferability of what they learnt in the UK to 

their practice in Jamaica stating: “I have observed 

particular leadership strategies that can be em-

ployed at my school in Jamaica” (ibid). There being 

a practical application of what was learnt about 

leadership was also articulated as: “Leadership has 

been made practical. Leadership is not a “one style 

fits all” glove. It may be situational. I will utilize 

this knowledge to realise that as a leader I will 



As this edition draws to a close, Bay House 
Headteacher Ian Potter reflects on the school’s 
recent tribute to Nelson Mandela. 

WITH A RICH RANGE OF CONTRIBUTIONS FROM A VARIETY OF 
SOURCES,  THE F IRST INTERNATIONAL EDIT ION OF BHERJ ENDS WITH 
A F IT T ING TRIBUTE TO ONE OF THE WORLD’S GREATEST ADVOCATES 
FOR EDUCATION.

THE LAST WORD 

When I became a headteacher I made a pledge 

to myself: whatever school I was head in at the 

time of Mandela’s death, I would spend a day as-

sembling all the students so that I could personally 

bring to their attention the significance of this 

man’s life. I needed to point out to them that they 

lived at the time of the death of man I believe 

will be remembered in history for a long time to 

come. I shared with my students my opinion that 

Mandela  should become one of those figures in 

history that their grandchildren and, in turn, their 

grandchildren should learn about. 

Ours is a large school, with year groups of 350 

learners, and so we ran eight assemblies during 

one day. We called the day ‘Freedom Friday’. It was 

the Friday between the commemoration for Man-

dela’s life held in Johannesburg and his funeral.  A 

purpose of each assembly was to pose a question 

for our young people: ‘Did they agree with my 

opinion that Nelson Mandela would become an 

historical figure of the magnitude that I believed 

he would?’

To support them in their appraisal of the query I 

spoke of my visit to South Africa in the 1980s and 

my personal experience of the apartheid regime. 

I explained what it had been like and how it had 

prompted me subsequently to be one of the many 

who ‘protested’ outside South Africa House off Tra-

falgar Square, London. My colleague, Deputy Head, 

Kirstie Andrew-Power also informed the students 

of how she too became an activist in the campaign 

against apartheid, as symbolised in the fight to 

free Mandela. Kirstie and I discovered we had obvi-

ously both been on the same Hyde Park rallies and 

marches in London. She spoke of how we both had 

become motivated to have our voices heard. 

The assemblies  held in the morning were also 

told, by Roger Matthews, a local headteacher, his 

story of how he was a white activist campaigning 

on behalf of the ‘non-whites’ and how his actions 

caused him to be arrested, interrogated and have 

to be exiled from the country. 

Along with a video we showed about Mandela’s life 

and a tribute to Steve Biko, the reality of Roger’s  

alien status in the UK and Kirstie and I talking 

personally about our experience, we deepened 

reflections about what meaning can be taken from 

Mandela’s life. Thus, our purpose became less 

about whether or not I will be right about my pre-

diction about the historical legacy of Mandela (for 

none of us will never know!);  the more important 

question was to reflect on the meaning that would 

come from the individual lives of each and every 

one of the people who attended those assemblies 

on our Freedom Friday. And it is that question 

which is the ultimate purpose of headship. 

Ian Potter, Headteacher
ipotter@bayhouse.hants.sch.uk


